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LT1 - Summer 2015
Unit-specific Guidance

In this unit candidates are required to answer two questions, one from Section A and one
from Section B. Each question in Section A should be marked out of 30 and each question
in Section B out of 30.

A total of 60 marks is the maximum possible for this unit.

Relevant assessment objectives for LT1 as a whole:
AOL1: Articulate creative, informed and relevant responses to literary texts, using appropriate
terminology and concepts, and coherent, accurate written expression;

AO2: Demonstrate detailed critical understanding in analysing the ways in which structure,
form and language shape meanings in literary texts;

AQO3: Explore connections and comparisons between different literary texts, informed by
interpretations of other readers;

AO4: Demonstrate understanding of the significance and influence of the contexts in which
literary texts are written and received.

Weighting of assessment objectives LT1 (full A level in brackets)

LT1 % AO1% AO2% AO3% AO4%
SECTION A 30 (15) 10 (5) 10 (5) 10 (5)

SECTION B 30 (15) 10 (5) 10 (5) 10 (5)

TOTAL 60 (30) 20 (10) 20 (10) 10 (5) 10 (5)

© WJEC CBAC Ltd.





NOTES

SECTION A: Poetry post-1900
(30 MARKYS)

The ratio of the three AOs for Section A in terms of weighting is:

AO1 AO2 AO3
(10 marks) (10 marks) (10 marks)

We may expect candidates to select some of the following approaches to the question. It is
also possible that candidates may select entirely different approaches. We should keep an
open mind and reward valid, well-supported ideas which demonstrate independent thinking.
It is important to remember:

e Candidates are invited to offer detailed discussion of their core text

e The partner text is to be used for comparative reference and to inform the
candidate's understanding of themes, form, structure and language in the core
text

It should be noted that interpretations of 'other readers' should primarily inform students'
reading of the core text.

The questions in this section usually ask for 'detailed critical discussion' when no critical
guotations are offered as the focus for comparison, and for 'detailed reference' when a
critical quotation is offered.

It is not necessary to refer to other readers' interpretations of the partner text, but if
candidates wish to, they are free to do so. As this is an examination, candidates are not
expected to quote extensively from critics, but are expected to refer to other readings or
consider other interpretations (AO3).

'Detailed critical discussion' is intended to apply to both AO2 and AQ3, i.e. critical analysis
of the text as well as consideration of other interpretations of the text.

It is important to note that these are suggested approaches only — the list is not intended to
be exhaustive. Students are free to choose any approach that can be backed up with
evidence, and they should be rewarded for original interpretations. Students can choose
poems other than those listed (and this is particularly true of the partner poems, where there
may be a vast range of poems to choose from). The poems listed are intended only as a
guide for markers.

© WJEC CBAC Ltd.






Plath and Hughes

Q.5 Compare the ways in which Plath and Hughes write about nature in their
poems. In your response you must include detailed critical discussion of at
least two of Plath’s poems.

Possible approaches

Possible poems could include: Tulips; Wuthering Heights; Poppies in
July/October; The Moon and the Yew Tree; Letter in November; Winter Trees;
The Manor Garden; You're; Full Fathom Five; Ariel;, Morning Song; Nick and the
Candlestick; Medallion; EIm; Sheep in Fog; Spinster

Often explores relationship between individual and nature

Uses nature as a way to explore inner world of feelings (outer landscape reflects
inner landscape of mind)

Nature often presented as hostile/threatening

Nature presented as an escape/freedom from restrictions

Juxtaposition of violence and beauty

Nature linked to life and death (both literal and metaphorical)

Links children (both in the womb and after they’'ve been born) to imagery of
nature

Hughes connections

© WJEC CBAC Ltd.

Often explores relationship between individual and nature

Nature as threatening/hostile (e.g. Hawk Roosting)

Focus on sublime — nature as awe-inspiring (e.g. The Horses)
Juxtaposition of violence and beauty (e.g. Pike)

Links children to nature (e.g. Full Moon and Little Frieda)

Links natural world to death (e.g. February 17"; The Day He Died)





LT1 Section A  Assessment Grid

30 marks in total

TOTAL MARK /30

Band 1

Band 2

Band 3

Band 4

Band 5

AO1
Articulate creative,
informed and relevant
responses to literary
texts, using appropriate
terminology and
concepts, and coherent,
accurate written
expression.

e Understands poems
at a superficial or
literal level.

e Offers some ideas
about poems.

e  Shows some grasp of
basic terminology,
though this may be

e Attempts to engage
with poems and
organise material,
though not always
relevant to question.

e Some, not always
relevant use of
concepts and

e Engages with poems
and response is
mostly relevant to
guestion.

e Some sensible grasp
of key concepts.

e  Generally appropriate
terminology.

e Clearly informed
discussion of relevant
poems.

e  Effectively structured
argument.

e  Secure grasp of
concepts and secure
and sensible use of

e Perceptive discussion
of relevant poems.

e Very well developed
argument.

e Confident grasp of
concepts and apt use
of terminology.

e Accurate, fluent

occasional. terminology. e  Expression tends to terminology. expression.
e  Errors in expression e  Expression may be accurate and clear, | ¢  Expression generally
and lapses in clarity. feature inaccuracies, but there may be accurate and clear.
more so at the lower lapses.
end of the band.
10 marks 0-2 marks 3-4 marks 5-6 marks 7-8 marks 9-10 marks
AO2 e  May identify a few e Can make some basic | ¢ Clear grasp of e Sound analysis and e Detailed critical

Demonstrate detailed
critical understanding in
analysing the ways
structure, form and
language shape

basic stylistic
features.

e May offer
narrative/descriptive
comment on poems.

points about use of
structure, form and
language to create
meaning.

e Can support some

authors’ use of
structure, form and
language to create
meaning.

e Generally clear and

evaluation of poetic
techniques to create
meaning.

e Appropriate and
secure textual

understanding of
poetic techniques to
create meaning.

e Confident and apt
textual support.

meanings in literary e Occasional textual points by reference to appropriate textual support.
texts. support. poems. support.
10 marks 0-2 marks 3-4 marks 5-6 marks 7-8 marks 9-10 marks
AO3 May identify basic links Can make some basic, Makes generally clear and | Makes purposeful use of Productive and discerning
Explore connections and | between core and partner | usually valid appropriate specific connections and comparisons/connections

comparisons between
different literary texts

5 marks

texts.

0-1 mark

comparisons/connections
between core and partner
texts.

2 marks

comparisons/connections
between core and partner
texts.

3 marks

comparisons between
core and partner texts.

4 marks

between core and partner
texts.

5 marks

informed by
interpretations of other
readers.

5 marks

Can describe other views
with partial understanding.

0-1 mark

Can acknowledge that
poems may be interpreted
in more than one way.

2 marks

Makes use of other
relevant interpretations.

3 marks

Makes clear and
purposeful use of other
relevant interpretations.

4 marks

Confident and informed
discussion of other
relevant interpretations.

5 marks

© WJEC CBAC Ltd.
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Sticky Note

AO1: candidate immediately addresses the question



Sticky Note

AO3i: sets up a contrast between Plath and Hughes



Sticky Note

AO1: explores question



Sticky Note

AO1: keeps explicit focus on question



Sticky Note

AO1: confident start (Band 5)



Sticky Note

AO1: gives a concise overview of the poem before going on to analyse it - this is very good practice



Sticky Note

AO1: terminology

AO2: sound analysis of the symbolism of the roses (Band 4)



Sticky Note

AO1: terminology

AO2: analysis of technique - could develop analysis of the image by 'digging' deeper into the specific effect of linking the child to the 'pears' and the 'little buddhas' (Band 3)



Sticky Note

AO3i: sets up a contrast with Hughes using clear 'signpost' phrasing



Sticky Note

AO3i: clearly signposted



Sticky Note

AO1: terminology

AO2: sound analysis (Band 4)



Sticky Note

AO2: analysis - could 'dig' deeper
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Sticky Note

AO3i: moves effectively between Plath and Hughes - often candidates will introduce a link or contrast to the partner text and use that as a jumping off point to discuss the partner text on its own - however, here the focus is always brought back to Plath 



Sticky Note

AO2: clear grasp - could 'dig' deeper Band 3)



Sticky Note

AO3i: brings argument back to Plath - productive; links and contrasts are relevant to the question - this is essential



Sticky Note

AO2: less strong here - some embedding of quotations rather than analysis of specific effects (Band 3)

AO1: implicit focus on question as candidate has chosen quotations relevant to the theme of nature



Sticky Note

AO1: terminology

AO2: clear grasp (Band 3)



Sticky Note

Could use more tentative language here to show awareness of plurality of meaning (e.g. 'Arguably, this could represent...' rather than 'This represents...') to address AO3ii



Sticky Note

Valid points, but again language could be used to show awareness of plurality of meaning (e.g. 'the yew tree may also represent Hughes') to address AO3ii



Sticky Note

AO2: sound analysis in this section (Band 4)
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Sticky Note

AO1: quite confident discussion (Band 5)



Sticky Note

AO3i: specific link which is developed and becomes productive. It can be useful if candidates look for examples where the poets use the same/similar imagery and then discuss how the poets use it in similar and/or different ways



Sticky Note

AO3i: again, the candidate moves effectively between Plath and Hughes, never discussing Hughes in isolation



Sticky Note

AO3i: uses, but could develop (Band 3)



Sticky Note

AO3i: the critic cited here not really made relevant to argument or to 'The Moon and the Yew Tree' so it is a bit assertive. There is no evidence in the essay that Plath's writing is 'thrashing' and 'perpetually accelerated' - and neither poem discussed fits this description (Band 2 - can acknowledge)



Sticky Note

AO2/AO3i: The final sentence here is rather general



Sticky Note

AO3i: summary of contrast



Sticky Note

Summative comments

AO1: clearly informed; secure; focused (sometimes implicitly); confident in places (a bit less confident on final page) Band 5 (9)

AO2: sound analysis in places; could 'dig' deeper into how meaning is created Band 4 (7)

AO3i: productive links which always keep focus on the core text (5)

AO3ii: makes some use of readings, though critics are not always successfully integrated (3)

Total: 24/30










Sylvia Plath: Poems Selected by Ted Hughes (Core text)
Ted Hughes: Poems Selected by Simon Armitage (Partner text)

5. Compare the ways in which Plath and Hughes write about nature in their poems. In your response
you must include detailed critical discussion of at least two of Plath’s poems.
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LT1 - Summer 2015
Unit-specific Guidance

In this unit candidates are required to answer two questions, one from Section A and one
from Section B. Each question in Section A should be marked out of 30 and each question
in Section B out of 30.

A total of 60 marks is the maximum possible for this unit.

Relevant assessment objectives for LT1 as a whole:
AOL1: Articulate creative, informed and relevant responses to literary texts, using appropriate
terminology and concepts, and coherent, accurate written expression;

AO2: Demonstrate detailed critical understanding in analysing the ways in which structure,
form and language shape meanings in literary texts;

AQO3: Explore connections and comparisons between different literary texts, informed by
interpretations of other readers;

AO4: Demonstrate understanding of the significance and influence of the contexts in which
literary texts are written and received.

Weighting of assessment objectives LT1 (full A level in brackets)

LT1 % AO1% AO2% AO3% AO4%
SECTION A 30 (15) 10 (5) 10 (5) 10 (5)

SECTION B 30 (15) 10 (5) 10 (5) 10 (5)

TOTAL 60 (30) 20 (10) 20 (10) 10 (5) 10 (5)

© WJEC CBAC Ltd.





NOTES

SECTION A: Poetry post-1900
(30 MARKYS)

The ratio of the three AOs for Section A in terms of weighting is:

AO1 AO2 AO3
(10 marks) (10 marks) (10 marks)

We may expect candidates to select some of the following approaches to the question. It is
also possible that candidates may select entirely different approaches. We should keep an
open mind and reward valid, well-supported ideas which demonstrate independent thinking.
It is important to remember:

e Candidates are invited to offer detailed discussion of their core text

e The partner text is to be used for comparative reference and to inform the
candidate's understanding of themes, form, structure and language in the core
text

It should be noted that interpretations of 'other readers' should primarily inform students'
reading of the core text.

The questions in this section usually ask for 'detailed critical discussion' when no critical
guotations are offered as the focus for comparison, and for 'detailed reference' when a
critical quotation is offered.

It is not necessary to refer to other readers' interpretations of the partner text, but if
candidates wish to, they are free to do so. As this is an examination, candidates are not
expected to quote extensively from critics, but are expected to refer to other readings or
consider other interpretations (AO3).

'Detailed critical discussion' is intended to apply to both AO2 and AQ3, i.e. critical analysis
of the text as well as consideration of other interpretations of the text.

It is important to note that these are suggested approaches only — the list is not intended to
be exhaustive. Students are free to choose any approach that can be backed up with
evidence, and they should be rewarded for original interpretations. Students can choose
poems other than those listed (and this is particularly true of the partner poems, where there
may be a vast range of poems to choose from). The poems listed are intended only as a
guide for markers.

© WJEC CBAC Ltd.






Duffy and Pugh

Q.8 ‘Duffy writes about disturbing, often taboo issues in her poems’. In the light of
this statement, compare the ways in which Duffy and Pugh write about
disturbing and/or taboo subjects in their poems. In your response you must
include detailed reference to at least two of Duffy’s poems.

Possible approaches

Possible poems could include: Girl Talking; Standing Female Nude; Lizzie, Six;
Oppenheim’s Cup and Saucer; Girlfriends; Shooting Stars; Boy; Dream of a Lost
Friend; A Healthy Meal; Dear Norman

Oppression of women

Oppression of Jews during the Holocaust

Sexual abuse

Taboo issue of lesbianism

Treatment of animals

Pugh connections

Candidates may argue Pugh is more obviously political in her choice of disturbing
and/or taboo material e.g. Torturers; M.S.A.; Nothing Happened Here

Also writes about the Holocaust, but through presentation of oppressor rather
than the oppressed (She was Nineteen and She was Bored)

Candidates may discuss Sweet 18 as an example of an exploration of a taboo
relationship

© WJEC CBAC Ltd.





LT1 Section A  Assessment Grid

30 marks in total

TOTAL MARK /30

Band 1

Band 2

Band 3

Band 4

Band 5

AO1
Articulate creative,
informed and relevant
responses to literary
texts, using appropriate
terminology and
concepts, and coherent,
accurate written
expression.

e Understands poems
at a superficial or
literal level.

e Offers some ideas
about poems.

e  Shows some grasp of
basic terminology,
though this may be

e Attempts to engage
with poems and
organise material,
though not always
relevant to question.

e Some, not always
relevant use of
concepts and

e Engages with poems
and response is
mostly relevant to
guestion.

e Some sensible grasp
of key concepts.

e  Generally appropriate
terminology.

e Clearly informed
discussion of relevant
poems.

e  Effectively structured
argument.

e  Secure grasp of
concepts and secure
and sensible use of

e Perceptive discussion
of relevant poems.

e Very well developed
argument.

e Confident grasp of
concepts and apt use
of terminology.

e Accurate, fluent

occasional. terminology. e  Expression tends to terminology. expression.
e  Errors in expression e  Expression may be accurate and clear, | ¢  Expression generally
and lapses in clarity. feature inaccuracies, but there may be accurate and clear.
more so at the lower lapses.
end of the band.
10 marks 0-2 marks 3-4 marks 5-6 marks 7-8 marks 9-10 marks
AO2 e  May identify a few e Can make some basic | ¢ Clear grasp of e Sound analysis and e Detailed critical

Demonstrate detailed
critical understanding in
analysing the ways
structure, form and
language shape

basic stylistic
features.

e May offer
narrative/descriptive
comment on poems.

points about use of
structure, form and
language to create
meaning.

e Can support some

authors’ use of
structure, form and
language to create
meaning.

e Generally clear and

evaluation of poetic
techniques to create
meaning.

e Appropriate and
secure textual

understanding of
poetic techniques to
create meaning.

e Confident and apt
textual support.

meanings in literary e Occasional textual points by reference to appropriate textual support.
texts. support. poems. support.
10 marks 0-2 marks 3-4 marks 5-6 marks 7-8 marks 9-10 marks
AO3 May identify basic links Can make some basic, Makes generally clear and | Makes purposeful use of Productive and discerning
Explore connections and | between core and partner | usually valid appropriate specific connections and comparisons/connections

comparisons between
different literary texts

5 marks

texts.

0-1 mark

comparisons/connections
between core and partner
texts.

2 marks

comparisons/connections
between core and partner
texts.

3 marks

comparisons between
core and partner texts.

4 marks

between core and partner
texts.

5 marks

informed by
interpretations of other
readers.

5 marks

Can describe other views
with partial understanding.

0-1 mark

Can acknowledge that
poems may be interpreted
in more than one way.

2 marks

Makes use of other
relevant interpretations.

3 marks

Makes clear and
purposeful use of other
relevant interpretations.

4 marks

Confident and informed
discussion of other
relevant interpretations.

5 marks

© WJEC CBAC Ltd.
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Sticky Note

AO1: candidate immediately addresses question

AO3i: basic link made through question. This is an appropriate way to introduce the partner text, but if a candidate only includes a link through the question then they would only be able to be awarded Band 1



Sticky Note

AO3i: basic, valid link (Band 2)



Sticky Note

AO1: sensible start (Band 3)



Sticky Note

AO1: sensible and focused (Band 3)



Sticky Note

AO1: engages sensibly (Band 3)



Sticky Note

AO3ii: some use of tentative language; candidate shows awareness that poems may be interpreted in more than one way (Band 2)
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Sticky Note

AO3i: link through question (Band 1). The candidate goes on to discuss Pugh separately from Duffy



Sticky Note

AO1: relevant term



Sticky Note

AO2: clear grasp (Band 3)



Sticky Note

AO1: relevant terminology



Sticky Note

AO2: clear grasp of how techniques are used to create meaning (Band 3)



Sticky Note

AO2: embedding rather than analysing (Band 2)

AO1: focused and sensible (Band 3)



Sticky Note

AO1: explicit focus on question



Sticky Note

AO2: basic discussion of effect of techniques (Band 2)



Sticky Note

AO2: clear grasp of effect of techniques here (Band 3)



Sticky Note

AO3ii: tentative language shows awareness that poems can be read in more than one way (Band 2)



Sticky Note

AO2: needs to show 'how'
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Sticky Note

AO3i: no link made to Duffy - Pugh discussed in isolation in this paragraph

AO1: structure of essay becomes a bit disjointed



Sticky Note

AO2: embeds quotations rather than analyses how meaning is created



Sticky Note

AO3i: link through question (Band 1)



Sticky Note

Summative Comments

AO1: engages with texts; focused on question; sensible grasp of concepts; structure mostly clear; some minor lapses Band 3 (6)

AO2: some clear grasp of how writers use language and techniques to create meaning; some basic points; some embedding Band 3 (5)

AO3i: most links are through the question (and in the second last paragraph Pugh is dealt with completely separately from Duffy) but the second link in the intro is enough for Band 2 (2)

AO3ii: some use of tentative language means that this should be Band 2: can acknowledge that poems may be read in more than one way (2)             Total: 15/30










Carol Ann Duffy: Selected Poems (Core text)
(Standing Female Nude, The Other Country, The World’s Wife)
Sheenagh Pugh: Selected Poems (Partner text)

‘Duffy writes about disturbing, often taboo issues in her poems.” In the light of this statement,
compare the ways in which Duffy and Pugh write about disturbing and/or taboo subjects in their
poems. In your response you must include detailed reference to at least two of Duffy’s poems.
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LT1 - Summer 2015
Unit-specific Guidance

In this unit candidates are required to answer two questions, one from Section A and one
from Section B. Each question in Section A should be marked out of 30 and each question
in Section B out of 30.

A total of 60 marks is the maximum possible for this unit.

Relevant assessment objectives for LT1 as a whole:
AOL1: Articulate creative, informed and relevant responses to literary texts, using appropriate
terminology and concepts, and coherent, accurate written expression;

AO2: Demonstrate detailed critical understanding in analysing the ways in which structure,
form and language shape meanings in literary texts;

AQO3: Explore connections and comparisons between different literary texts, informed by
interpretations of other readers;

AO4: Demonstrate understanding of the significance and influence of the contexts in which
literary texts are written and received.

Weighting of assessment objectives LT1 (full A level in brackets)

LT1 % AO1% AO2% AO3% AO4%
SECTION A 30 (15) 10 (5) 10 (5) 10 (5)

SECTION B 30 (15) 10 (5) 10 (5) 10 (5)

TOTAL 60 (30) 20 (10) 20 (10) 10 (5) 10 (5)

© WJEC CBAC Ltd.





SECTION B: Drama post-1990
(30 MARKYS)
The ratio of the three AOs for Section B in terms of weighting is:
AO1 AO2 AO4
(20 marks) (20 marks) (20 marks)
Candidates could approach context (AO4) in the following three ways:
@) The play itself providing context for the extract

(b) The influences on the writing/performance of the play; these may be
cultural/social/political/dramatic techniques

(© How an audience or reader might receive the play.

Candidates may show some awareness of all three ways but they are not expected to
address them equally. Candidates must cover (a) and (b).

It is important to note that these are suggested approaches only — the list is not intended to
be exhaustive. Students are free to choose any approach that can be backed up with
evidence, and they should be rewarded for original interpretations.
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Dancing at Lughnasa

Q.17 Re-

out

read Act 1 from the bottom of page 20 ((MAGGIE stands motionless, staring
of the window, seeing nothing.)) to page 22 (KATE: No need for corner-boy

language, Christina.). Discuss how Friel presents the themes of freedom and
entrapment in this extract and at least one other point in the play.

Possible Approaches

Wit

hin the Extract

Maggie’s position next to the window represents her desire for freedom and her
current entrapment

Dancing as a symbol of freedom and expression of sexuality (repressed by
Catholicism); Friel’'s stage directions make clear ‘there is a sense of order being
subverted’; Maggie dances first — symbolic of her desire for freedom; mask
transforms her from her domestic role; Chris ‘tosses’ surplice — rejection of
Catholicism; Kate tries to stop the sisters dancing, but eventually joins in —
dances from the kitchen (symbol of entrapment) out into garden (symbol of
freedom) — but returns to kitchen

Dance Hall Act 1935 — attempt to control dance

Radio as a symbol of freedom; link to the outside world; however, also represents
new technology/Industrial Revolution which will later lead Agnes and Rose to
escape to England and become trapped in poverty

Irish dance music — link to paganism. Freedom of paganism juxtaposed with
entrapment symbolised by Catholic Church, represented by Kate — her
admonishment to Christina at the end of the extract shows her return to her
traditional role

Wider Play/Wider Contexts

© WJEC CBAC Ltd.

Staging — kitchen (symbolic of sisters being trapped in the domestic) takes up two
thirds of the stage; garden (representative of outside world) symbolises freedom
— but can only be glimpsed by the sisters

Kate as representative of the Catholic Church/society elsewhere in the play—
reminding sisters of responsibilities

Expectations of Catholic society e.g. De Valera’s ‘happy maidens’

Chris trapped by Boy Michael juxtaposed with Gerry as a symbol of freedom
(men are able to ignore their responsibilities)

Maggie’s desire for freedom symbolised by the imaginary bird

Michael’s ability to escape Ballybeg (symbolised by the kites); again, highlights
different expectations of men and women

Rose and Agnes escape to England, but end up trapped in poverty

18





LT1 Section B

Assessment Grid

30 marks in total

Total Mark /30

Band 1

Band 2

Band 3

Band 4

Band 5

AO1
Articulate creative,
informed and relevant
responses to literary
texts, using appropriate
terminology and
concepts, and coherent,
accurate written

Understands play at a
superficial or literal
level.

Offers some ideas
about play.

Shows some grasp of
basic terminology,
though this may be

Attempts to engage
with play and
organise material,
though not always
relevant to question.
Some, not always
relevant use of
concepts and

Engages with play
and response is
mostly relevant to
question.

Some sensible grasp
of key concepts.
Generally appropriate
terminology.

Clearly informed
discussion of play.
Effectively structured
argument.

Secure grasp of
concepts and secure
and sensible use of
terminology.

Perceptive discussion
of play which may
present individual
reading.

Very well-developed
argument.

Confident grasp of
concepts and apt use

expression. occasional. terminology. Expression tends to Expression generally of terminology.
Errors in expression Expression may be accurate and clear, accurate and clear. Accurate, fluent
and lapses in clarity. feature inaccuracies, but there may be expression.
more so at the lower lapses.
end of the band.
10 marks 0-2 marks 3-4 marks 5-6 marks 7-8 marks 9-10 marks
AO2 May identify a few Can make some basic Clear grasp of Sound analysis and Perceptive critical
Demonstrate detailed basic features of points about use of playwright’s use of evaluation of analysis of
critical understanding in language/dramatic language/dramatic language/dramatic playwright’s use of playwright’s use of
analysing the ways techniques/structure. techniques/ structure techniques/structure language/dramatic language/dramatic
structure, form and May offer to create meaning. to create meaning. techniques/structure techniques/structure

language shape
meanings in literary
texts.

10 marks

narrative/descriptive
comment.
Occasional support
from text.

0-2 marks

Can support some
points by reference to
text.

3-4 marks

Generally clear and
appropriate textual
support.

5-6 marks

to create meaning.
Appropriate and
secure textual
support.

7-8 marks

to create meaning.
Confident and apt
textual support.

9-10 marks

AO4
Demonstrate
understanding of the
significance and
influence of the contexts
in which literary texts

May describe basic
context in question
focus.

May describe wider
context in which play
is written and

Can acknowledge the
importance of context
in question focus.
Basic grasp of wider
context in which play
is written and

Clear grasp of the
importance of context
in question focus.
Clear grasp of wider
context in which play
is written and

Sound appreciation of
significance and
influence of context in
guestion focus.
Sound analysis of
wider context in which

Perceptive discussion
of significance and
influence of context in
question focus.
Confident analysis of
wider context in which

are written and received. received. received. received. play is written and play is written and
received. received.
10 marks 0-2 marks 3-4 marks 5-6 marks 7-8 marks 9-10 marks
1171/01-LT1 GCE English Literature MS/Summer 2015
GH/06.05.15
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Sticky Note

AO4: brief reference to wider context



Sticky Note

AO1: addresses question



Sticky Note

AO1: explicit reference to question; builds effective argument



Sticky Note

AO4: clear grasp of wider context (Band 3)



Sticky Note

AO2: sound discussion of music (Band 4)



Sticky Note

AO2: support for points



Sticky Note

AO2: sound grasp of symbolism of music (Band 4)



Sticky Note

AO4: clear grasp of wider context (Band 3)



Sticky Note

AO2: aware of function of character (rather than discussing characters as real people)



Sticky Note

AO1: confident points so far (Band 5)



Sticky Note

AO4: sound link to whole play (Band 4)



Sticky Note

AO2: embeds quotations rather than analyses





Question
number

Leave
Blank



Sticky Note

AO2: sound analysis of staging (Band 4)





Sticky Note

AO1: perceptive and confident ideas (Band 5)



Sticky Note

AO1: focused on question; very effectively structured argument (Band 5)



Sticky Note

AO1: confident; perceptive; fluent (Band 5)



Sticky Note

AO1: answer is always focused on the question



Sticky Note

AO1: perceptive point (Band 5)



Sticky Note

AO2: sound analysis of staging (Band 4)



Sticky Note

AO2: embeds quotation - could explore effect in more detail



Sticky Note

AO1: perceptive discussion (Band 5)
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Sticky Note

AO1: confident and focused discussion (Band 5)



Sticky Note

AO2: staging



Sticky Note

AO1: confident ideas (Band 5)



Sticky Note

AO4: clear grasp of wider context - could include more specifics (Band 3)



Sticky Note

AO4: useful link to wider play - well-integrated



Sticky Note

AO1: focused on question; confident handling of ideas (Band 5)



Sticky Note

AO1: introduces new paragraph/next point through the question; very effectively structured argument



Sticky Note

AO1: perceptive point (Band 5)

AO4: lots of sound and well-integrated links to wider context in this section (Band 4)



Sticky Note

AO4: implicit reference to wider context; there was a real opportunity here to include specifics
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Sticky Note

AO2: while there are lots of very valid points in this section, and the writing is fluent, all of this supports AO1 rather than AO2: there is a lack of textual support/analysis of dramatic techniques in this section so far



Sticky Note

It is best not to discuss what fictional characters would have done, had things been different (and in addition, Gerry is already married)



Sticky Note

AO1: constant focus on question throughout essay



Sticky Note

AO2: textual support for point



Sticky Note

AO2: sound on symbolism of music and dance



Sticky Note

AO4: wider context - well integrated, but brief



Sticky Note

Summative Comments
AO1: confident; fluent; focused; very effective argument; points often perceptive Band 5 (10)

AO2: sound analysis of staging (especially music and dance); in final section points lack textual support Band 4 (8)

AO4: sound links to whole play [Band 4 (8)]; some clear links to wider, but often brief/lacking development [Band 3 (5)] - in cases where there is a discrepancy between the two aspects of context, markers give each strand a mark and then divide by two to get the fairest mark. So 8 + 5 = 13 rounded up to 14/2=7 so Band 3 (7)

Total: 25/30
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Sticky Note

AO4: brief reference to wider context



Sticky Note

AO1: explicitly addresses question



Sticky Note

AO1: sensible and focused start (Band 3)



Sticky Note

AO4: brief, relevant references to wider context - quite clear (Band 3)



Sticky Note

AO1: explicit focus on question



Sticky Note

AO2: clear grasp of staging (Band 3)



Sticky Note

AO1: engages sensibly



Sticky Note

AO4: clear grasp of wider context (Band 3)



Sticky Note

AO1: focused and sensible (Band 3)



Sticky Note

AO2: support for points; needs to focus more on how meaning is created. Some tendency to discuss characters as if they were real people (it is good to encourage candidates to discuss how characters are 'presented')



Sticky Note

AO1: relevant terminology
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Sticky Note

Ao1: focused; clear; sensible (Band 3)



Sticky Note

AO2: clear grasp of staging (Band 3)



Sticky Note

AO1: focused - makes explicit reference to the question (Band 3)



Sticky Note

AO4: clear grasp of wider context; links wider context to play (Band 3)



Sticky Note

AO2: some grasp, but could have explored the symbolism of this act and the specific kind of rebellion it displays



Sticky Note

AO4: wider play - though could make the link more directly relevant to the question



Sticky Note

AO2: clear grasp of costume (Band 3)



Sticky Note

AO2: not as valid or secure as previous point on costume - Jack's costume is anything but 'magnificent and immaculate' for most of the play



Sticky Note

AO1: a valid point, but rather assertive here
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Sticky Note

AO4: wider play - clear (Band 3)

AO1: structure becomes a bit disjointed towards the end of the essay



Sticky Note

AO4: wider play - clear - though could develop (Band 3)



Sticky Note

AO2: clear grasp of dialogue (Band 3)



Sticky Note

AO1: essay lacks a conclusion



Sticky Note

Summative Comments

AO1: sensible and engaged; mostly focused; at times gets close to Band 4, but essay is rather disjointed in structure and point about the male costumes is not wholly secure, so overall sensible Band 3 (6)

AO2: clear grasp of dramatic techniques; could 'dig' deeper in places; not wholly secure on male costumes Band 3 (6)

AO4: clear grasp of wider context and mostly clear links to wider play Band 3 (6)

Total: 18/30










Brian Friel: Dancing at Lughnasa

17. Re-read Act 1 from the bottom of page 20 ((MAGGIE stands motionless, staring out of the
window, seeing nothing.)) to page 22 (KATE: No need for corner-boy language, Christina.).
Discuss how Friel presents the themes of freedom and entrapment in this extract and at least
one other point in the play.











